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Cultivating Active Strategies for Collaborative Online Vocabulary

Acquisition
John Paul Loucky (Seinan JoGakuin Junior College)

Our aim is to show online programs that can be used collaboratively to
improve learning of the vocabulary and grammar systems of any major
language online. The presentation aims to discuss basic areas of vocabulary
knowledge and research that need to be understood to improve instruction in
this crucial area of language learning, whether online or in traditional
classrooms. Although vast amounts of authentic materials are now available
online to help language learners build up vocabulary and language skills in
many languages, where does one begin? We provide a systematic language-
learning and teaching framework to serve as a filter for helping both
students and teachers to select more useful CALL sites and programs,
showing how to combine them into an effective language learning program
for either classroom- or self-access. It will help both kinds of users to be able
to better sift through the rivers of online data, to find and focus on real
‘CALL or ESL/EFL gold.” Though we discuss using these sites to improve
English learning, our systematic approach and integrated programs can be
used for learning as many as 140 major languages of the world. While
CALL-based instruction is growing rapidly, the practical problem for both
teachers and students who have such resources is to find some systematic
approach to make online learning of language most enjoyable and effective.
The presenter’s site provides such an integrated system, including many of
the most well-designed sites that combine the advantages of using authentic
materials in language learning, with online tools to help simplify them and
provide various kinds of language learning support that can aid both
learners and teachers. First, we briefly explore the relationship between
reading and vocabulary building, then invoke theories from second language
learning to support the design principles of our approach, followed by an
integration of various “Wonders of the Web”. We will describe how to
systematically use modules of this site, give working examples of its use,
followed by a discussion, recommendations for implementation and research,
and a conclusion.
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Using Newspaper Cartoons to Introduce Humorous Language to

the EFL Classroom

Richard Hodson (University of Nagasaki, Siebold)

Recent research into the potential affective, linguistic and pedagogical
benefits of teaching the language of humour in the EFL classroom has
stressed the need for the development of materials that are understandable,
purposeful and appropriate, whilst remaining varied and authentic. The
verbal and visual interplay of newspaper cartoons provides a compact but
challenging medium by which humorous language can be introduced through
topical contexts with which many learners are already, or can easily be made
familiar. This presentation will document the first and second stages of an
ongoing project to introduce humorous materials to the language classroom,
through the use of two series of newspaper cartoons dealing with the 2009
Summer Olympics, in order to provide not only authentic language input for
students, but also a medium by which learners can use English creatively.

Six cartoons from English-language print and online newspapers were
analyzed to characterize several key linguistic features, including text length,
grammatical complexity, lexical density and level of vocabulary. 80 Japanese
university students were asked to rank the cartoons in terms of language
difficulty and humorous appeal. Students were then asked to create their
own captions for two further cartoons. The thematic and linguistic elements
of these output texts were analyzed, and representative samples, among
which the original cartoon captions were included, were returned to the
students, who were asked to rate them in terms of their humorous appeal.
The same input cartoons and output samples were also rated by groups of
native speakers of English. As well as reporting on the extent to which
learner and native speaker evaluations overlapped, particularly with regard
to the identification of non-appealing student output, the presentation will
discuss specifically humour-related factors that the study suggests may be
significant in the selection of humorous-language input material for EFL
learners.
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Constructing Meaning in Communicative Language Teaching

—Theory into Practice—

Iseno Kaoru (University of Miyazaki)

In this presentation, I will report on a pedagogy class designed to help
student teachers enhance their awareness of how to construct meaning of
Communicative Language Teaching (CLT) so as to enable them to devise
meaningful CLT activities in their future classrooms.

Many publications on CLT emphasize the importance of negotiation of
meaning and its purposefulness in CLT activities in order to foster learners’
communicative competence. Yet, only a handful of studies have ever probed
into how interlocutors construct the meaning of what they negotiate. Real
learning does not result from getting to know the facts in simplistic
interactions, but it must actively engage learners in constructing the
meaning in the process.

We cannot learn how to use a mobile phone by simply reading the manual
because we cannot see how each instruction fits into a pattern, or stated
differently, we cannot grasp the whole picture by reading the manual. In
the same vein, student teachers must have experience of constructing the
meaning of the assumptions that underlie CLT. Gestalt psychologists say
that the whole is greater than the sum of the parts, and if this explanation is
applied to teacher education, no matter how good the explanation of CLT is
and no matter how many pieces of knowledge about CLT student teachers
pile up, they cannot put them into practice unless they themselves learn
experientially how to apply the meaning of the assumptions on which CLT
are based.

How, then, can this thinking be made part of my teaching? In a TEFL
methodology class, I shared my beliefs about how to construct the meaning
when introducing content-based instruction and task-based instruction.
The vehicle I chose was an exercise on intercultural communication and
conflict management in which students are required to make skits in pairs to
explain the conflict and their view of managing the incident. In this way,
student teachers first examined an intercultural conflict, and then by
grasping the meaning of the situation, they voice in their own words and
emotions their solutions, describing the meaning they have constructed.

During these student activities, I refrain from explaining as much as
possible, reflecting my own belief that explanation does not necessarily lead
to student learning. I will use a DVD recording in the presentation so that
the audience will be able to share my class.
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Cohesion and Coherence in Writing Samples of Japanese High
School EFL Students — Implications for Developing Objective

Criteria in Writing Assessment

Teruyo Nakao (Sakuragaoka High School)

Assessment i1s usually done without a common consensus among raters;
rather it is done on the basis of his or her intuition at best which has been
developed through his or her experiences. However, this is not productive in
many ways. For example, such assessment causes a sense of unfairness
among students, because rating is likely to be volatile depending on each
individual rater. It is also counter-productive as it provides very little
diagnostic information to students, because the evaluator cannot express his
or her criteria. For these reasons, it is very important to understand to what
language features assessors pay attention when assessing writing. In the
present thesis, a special attention is made to whether the evaluator
considers cohesion and coherence.

Cohesion is defined as forming a unified whole with linguistic items, which is one of
the important features of an organized text (Halliday & Hasan, 1976). In order to
Iinvestigate what role ‘cohesion’ plays in writing and whether cohesion is a factor
that makes a difference between ‘good’ writing and ‘poor’ writing, this research was
conducted to explore the roles of cohesion and coherence in students’ writings and
writing assessment at senior high schools in Japan. 34 written texts were analyzed
on a basis of cohesion theory (Halliday & Hasan, 1976) and four raters evaluated
the writings with no specific criteria. The results indicated that students’ writings
were characterized by cohesion as the important feature to develop coherence in the
whole text, and that cohesion and coherence were the salient indicators to assess
students’ writing performance for all raters. The paper concludes with the need to
construct rubrics that should be consistent and reliable for teachers to evaluate

writing in future.
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Do L2 Learners Close Conversations in English Adequately?

Woo-hyun Jung (Yeungnam University, Korea)

This study presents a qualitative analysis of the ways in which Korean
university students close conversations in English. The main purpose of the
study is to investigate whether the students’ construction of a conversational
closing in English reflects the actual patterns of native speakers of English,
with particular attention to Korean students’ pragmatic failure. In order to
collect data, two research tools were employed: a discourse completion task
and native and nonnative speaker interview interactions. A total of 225
nonnative and native speakers of English participated in this study.

The results showed that the learners’ conversational closings varied,
depending on the degree of naturalness: native-like, acceptable, somewhat
unnatural, not acceptable, and incomplete. The latter three categories are
indicative of pragmatic failure. The findings clearly revealed that, overall,
Korean EFL learners failed to terminate a conversation in a native-like
manner, the failure being not only pragmalinguistic, but also sociopragmatic
in nature. The specific types of pragmatic failure included lack of elaboration
of closing sequences, the absence of a pre-closing, the absence of a terminal
exchange, pragmatic transfer, a violation of social norms, the case of
communication breakdown, etc. The learners had difficulty in conveying the
intended pragmatic force and/or politeness value.

These results suggest that pragmatic instructions on conversational closings
should pay attention to the structures of a conversational closing,
emphasizing how to signal the speaker’s intention to terminate an ongoing
topic and pre-close the conversation and how to choose an appropriate
expression to take leave appropriately. Awareness-raising approach
(Eslami-Rasekh, 2005; Schmidt, 1993) and role play (Cohen, 1996) are
recommended in teaching conversational closings.

This study provides a rich repertoire of pragmatic failure with respect to
conversational closings. It will shed light on the aspects of conversation
analysis in Korean EFL settings, helping to understand how Korea EFL
students organize a conversation closing, and, in particular, how their
closings deviate from native speaker norms.
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Teaching English through English:

Is it beneficial for the content based classroom?

Congwon Park (Pukyong National University, Korea)

Over the three decades, it is believed that input, interaction, and output based
environment not only accelerate the rate of acquisition but guarantee the learning
success. These hypotheses were well documented and supported from the previous
studies. However, little is known about the fact that how the acquisition rich
environment affects the graduate, content based classrooms. From the combination of
teacher fronted setting and group discussion, the results of this study indicate that
acquisition rich environment do affect both learning process and product for the
graduate students of the study. Among variables related with final exam focusing on the
content knowledge of the class, graduate students’ reading abilities and the numbers of
participation in group discussion show strong correlation, whereas listening abilities
have no relationships with the final exam scores. However, there is relationship
between reading and listening ability. Therefore, it is concluded that listening ability
can play as a latent variable when students’ speaking performance is the primary
concern. Overall, the results of this study support the three hypotheses emphasizing the
role of input, interaction, and output in one’s language acquisition. Furthermore, it is
known from this study that these desirable conditions in language learning eventually
promote graduate students’ content based knowledge. Based upon the findings of the
study, implications are provided as to how to implement teaching English through
English in a graduate content based course and explanation of why there exists a huge
gap between theory and practice. Also provided are middle and high school teachers’
spoken errors analyzed in terms of grammar, pronunciation, fluency, and vocabulary.
These errors can offer insights in deciding what to teach when improving middle and

high school teachers’ linguistic abilities from graduate courses.
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Using Learner Journals to Investigate Communication Strategies

Usage in L2 Environment

Darcy De Lint (Kyushu Sangyo University)

Miki Diem (Kyushu Sangyo University)

Real-world communication with native/non-native speakers can often be
problematic for English learners, especially for those Japanese students who
have little exposure to authentic communication outside the classroom.
While a teacher may try to identify the particular skills their students need
to succeed, often the course materials are based loosely on the instructor’s
own conjectures or limited experience, and not on that of the students’ actual
needs. However, by using learner journals, instructors can analyze their
students’ own successes and frustrations using the target language, and use
this knowledge to plan more effective classroom lessons. Furthermore, and
perhaps most importantly, journals can help students become more aware of
their own strengths and weaknesses when using the L2.

The authors of this study compiled learner journals from a group of 14
Japanese  university students who were doing a @ 3-week
study-and-work-abroad program, sponsored and managed by their university.
Students were asked to keep a journal noting specific instances of successful
and unsuccessful L2 interactions in the native environment. Additionally,
the participants were asked to describe the particular situations and try to
1dentify factors that led to success or frustration.

While communication strategies are sometimes taught in language classes, analyzing
learner journals about their communication successes and frustrations can give
instructors a better idea of not only how often and when their students use these
strategies, but also which ones are most needed in the real-world communication
outside the classroom. Such context-specific data can be invaluable for planning study
abroad preparation courses. Moreover, it can help students become more aware of their
own strengths and weaknesses when using the L2.
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Language Study and Professional Use: the changing role of the
ESP teacher

John Skelton (University of Birmingham)

This presentation looks at the way in which ELT/ESP has changed, and at
developments in professional training. It argues that the role of the ESP
teacher has the potential to expand considerably. The presentation looks
particularly, but not exclusively, at medical training.

The traditional view of language learning, implicit in eg the
grammar-translation method, is that it involves learning a code. The
proficient speaker of an L2 merely expresses familiar ideas in a new way.

Since the 1960s however language teaching has changed, and has brought
home the fat that learners engage with the world and learn through that
engagement. The concept of “rules of use” (Hymes 1972) brought home the
need for interactive skills as well as the code-breaking skills of rules of usage.
Speech Act theory laid great emphasis, similarly, on the purposive nature of
language, on “doing things with words” (Austin 1962, Searle 1969). And the
development of genre analysis (Swales 1990) and our understanding of
research (Bloor 1976, Gower 1997) equally emphasise the importance of
social engagement.

These developments have brought the world and the word closer. This means
that the language teacher must engage with the learner’s world. Medical
education in Japan is at a point of change (Teo 2007) and, though still more
traditional than in the west, is developing along similar lines. In medicine
generally the need for good communication (Simpson et al 1989),
teamworking (AMRC 2008), lifelong study skills and appropriate
professional attitudes (GMC 2006) is understood — all areas where the
ESP/EAP teacher is well-qualified to take a lead, through either L1 or L2
medium, and where the linguist can conduct meaningful research generally
(Skelton 1999) or across cultures (Ohtaki et al 2003, Leki 2003, Watanabe
2008).
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Comparative Analysis of English Textbooks
— South Korean elementary school textbooks & Japanese junior

high school textbook A—

Keiko Yonaha (Meio University)

When the author had an opportunity to observe English classes at South
Korean elementary schools, she had an impression that the average English
level of the 6th graders in the S. Korean elementary schools was about the
same as that of the 7th graders in Japanese junior high school. This is why
the research question was set up as “How much do English text materials in
S. Korean elementary school textbooks cover those in Japanese junior high
school textbook A for 7th grade?” in this paper. Since English will be a
compulsory subject for 5th and 6th graders in all the Japanese elementary
schools from 2011, she believes that answering this question is meaningful to
consider the future English educations of elementary school and junior high
school in Japan, especially from the perspective of textbook, an element to
define English level.

The author  conducted a comparative analysis of the
government-designated S. Korean elementary school English textbooks from
3rd to 6th grade and Japanese junior high school English textbook A
authorized by the Ministry of Education. 1) As for the length of an English
sentence, in S. Korean elementary school English textbooks, one sentence
should be composed of not more than seven words for 3rd and 4th grade and
not more than nine words for 5th and 6th grade and they are observed in the
textbooks. In Japanese junior high school English textbook A, one sentence
is composed of not more than nine words. 2) About the number of the new
words, in S. Korean elementary school English textbooks, there are 80~120
new words for 34 and 4th grade respectively, 90~130 new words for 5tk and
6th grade respectively, and the total number of the new words should be not
more than 450 words. Japanese textbook A has 375 new words. The new
words shared by both are 265. About two thirds of the new words in
Japanese high school English textbook A is covered by S. Korean elementary
school English textbooks, and vice versa. 3) Regarding the targeting English
sentences, out of 38 targeting English sentences in Japanese junior high
school English textbook A, 27(about two thirds) are in S. Korean elementary
school English textbooks. Out of 48 targeting English sentences in S.
Korean elementary school English textbooks, 31 (about two thirds) are in
Japanese high school English textbook A.

Therefore, it can be concluded that English text materials in S. Korean
elementary English textbooks cover about two thirds of those in Japanese
junior high school English textbook A for 7tk grade.
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Modeling Intercultural Communication Competence

Brian Spitzberg (San Diego State University)

The importance of achieving a high level of intercultural communication
competence in the population at large i1s likely to continue to increase.
Unfortunately, there is little consensus on the basic nature of intercultural
communication competence (ICC). This presentation will review exemplary
models of intercultural communication competence, with an eye toward
identifying (a) common themes and distinct emphases that may assist in
directing future efforts for integrative theorizing, (b) conceptual pathways
that have been relatively overlooked, and (c) ideological presumptions that
may need reevaluation in the formulation of future models. First, certain key
terms, concepts and assumptions are explicated. Second, a brief intellectual
history of ICC is provided. Third, an analytically derived typology of
contemporary theoretical models of ICC is proffered. This typology identifies
the following categories of model: (1) Compositional models identify the
hypothesized components of competence without specifying the relations
among those components. Co-orientational models are models that are
primarily devoted to conceptualizing the interactional achievement of
intercultural understanding or any of its variants (e.g., perceptual accuracy,
empathy, perspective taking, clarity, overlap of meaning systems).
Adaptational models tend to have two distinctive characteristics: First, they
typically envision multiple interactants in the process, and second, they
emphasize interdependence of these multiple interactants by modeling the
process of mutual adjustment. Finally, causal process models reflect fairly
specified interrelationships among components and are the most easily
formalized or translated from or into testable propositions. Fourth, a
synoptic review of selective illustrative theories and models of intercultural
communication competence is undertaken, with emphasis on the visual
representation of these models. Fifth, implications for important future
advances in theoretical and assessment approaches are considered. A broad
conceptual framework is recommended as a starting point for integrating the
existing literatures, which builds upon a model of five basic components:
motivation, knowledge, skills, context, and outcomes. Within these
components there is potential to bring theoretical coherence to over 330
concepts that have been identified in the diverse literatures on intercultural
communication competence. Some of the most intractable theoretical
problems in this challenge include conceptualizing and measuring such core
concepts as “adaptability” and “ethnocentricity, the explanatory “location” of
competence, as well as uncovering and accommodating forms of cultural
1deology underlying such conceptualizations.
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